Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data

School name Wraysbury Primary
School

Number of pupils in school 386

Proportion (%) of pupil premium eligible pupils 18%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021/2022 2022/2023
2023/2024

Date this statement was published

December 2022

Date on which it will be reviewed July 2023
Statement authorised by Alison Fox
Pupil premium lead Alison Brech

Governor

Ben Bristow/Imran Khan

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £92,000

Recovery premium funding allocation this academic year CIEEIED T Iie i 0
clawed back

Pupil premium funding carried forward from previous £8,000

years (enter £0 if not applicable)

Total budget for this academic year

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£92,000 (approx. as
awaiting clawback
figure)




Part A: Pupil premium strategy plan

Statement of intent

At Wraysbury Primary School we believe that every child is unique and we strive to support
each and every child and their family in the very best way that we can. Every child,
regardless of their background, culture and ability deserves the opportunity to be happy,
feel valued and experience success, within a caring and supportive community.

During the last two years every family in our school has experienced challenges and none
more so than the children of our more vulnerable families. We will use our Pupil Premium
Strategy to ensure that we are able to develop the whole child academically, socially and
emotionally in order to maximise their progress and develop their self-confidence to be the
very best that they can be.

At Wraysbury we have a very diverse range of learners and families and our vulnerable
families will include those who currently receive support from Social Care, have previously
received support from Social Care and who may be Young Carers.

Quiality First Teaching and a broad and balanced curriculum is at the heart of our Strategy
as this is proven to have the greatest impact on closing the gap between disadvantaged
and no-disadvantaged pupils. The focus on highly quality teaching and a broad curriculum
will have the intention of improving the progress of the disadvantaged pupils alongside
growing and deepening the attainment of our high achieving and no-disadvantaged pupils.

Our Pupil Premium Strategy is not an add on, but is an integral part of our continuous
School Improvement Plan and desire to provide a high quality education for all. It is built
upon robust assessment of individual need and thus we will:

e Ensure that disadvantaged pupils are planned for (individually where possible) and
challenged to achieve highly

e Ensure that intervention is identified and put in place early

e Adopt a whole school approach with shared responsibility for high outcomes across
all staff, including school leaders and Governors.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number




1 Baseline and upon entry to our school assessments and observations
have shown that basic skills are under-developed, particularly with
disadvantaged pupils. Our full cohort who entered Reception in 2020
had 94% below the expected level in Reading, 68% below the expected
level in Writing and 55% below the expected level in Maths. Of the 10
disadvantaged children all were below the expected level in all areas.

2 Data shows that as a school our cohorts on entry have poor Phonics
acquisition and that the disadvantaged pupils have greater difficulties
than non-disadvantaged. This impacts negatively on their Phonic
Screening results and reading as a whole.

3 Internal and External assessments show that attainment of
disadvantaged children is very different across different cohorts in the
school. Our cohorts perform differently academically and some of the
children have unique needs according to whether there are other
contributing factors such as SEN needs

4 Our assessments (including Oxbury wellbeing survey), observations
and discussions with pupils and families have identified social and emo-
tional issues for many pupils, and a lack of enrichment opportunities
during school closure. These challenges particularly affect disadvan-
taged pupils, including their attainment.

Teacher referrals for support have markedly increased during the
pandemic. 40 pupils (30 of whom are disadvantaged) currently require
additional support with social and emotional needs

5 Reports from teachers, TAs and parents as well as observations from
senior leaders has found that a large number of children’s attitude to
learning suffered as a result of the pandemic and learning remotely.
Roughly 2/3 of the pupils who found it difficult to settle back into the
school routines were from the disadvantaged group.

6 Our attendance data over the last 2 years indicates that attendance
among disadvantaged pupils has been between 40-50% lower than for
non-disadvantaged pupils.

Our assessments and observations indicate that absenteeism is
negatively impacting disadvantaged pupils’ progress.

7 Discussions with parents at Parents’ Evenings and as part of support
meetings has shown that more parents of disadvantaged pupils have
struggled to help them with their home learning compared to those of
non-disadvantaged pupils.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria




Improved basic skills and levels of English
and Maths on entry to Reception and by
the end of Reception Year

Assessments and Observations indicate
significantly improved English and Maths
among disadvantaged pupils

Improved Phonic Screening attainment
and Phonics knowledge amongst
disadvantaged pupils

Year 1 and Year 2 Phonic Screening
results in 2024/2025 in line with national
average and 60% of disadvantaged
meet the standard

Improved Reading Writing and Maths
attainment and Progress for
disadvantaged pupils.

Disadvantaged pupils make progress at
least in line with their peers (non-
disadvantaged) and in line with National
average

To sustain improved wellbeing for all
pupils in our school and particularly that of
disadvantaged pupils. To increase
participation in extra curricular activities
by disadvantaged pupils

Student surveys and Wellbeing Support
Plans show improved wellbeing.
Increase in the participation of extra
curricular Clubs amongst disadvantaged
pupils

To achieve sustained improvement in
attitude to learning particularly by
disadvantaged pupils. Improvement in
homework completed and equipment in
school

Significant increase in pupils behaviour
and attitude to their learning evident
from book scrutinies, pupil conferences
and parent consultations

To achieve sustained improvement in
attendance and punctuality for all pupils
particularly disadvantaged

Overall absence rate for all pupils being
no more than 5% and the attendance
gap between advantaged and
disadvantaged reducing by at least 3%

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £40,000

Activity Evidence that supports this Challen
approach ge
numbe
r(s)
addres
sed
Recruitment of additional staff to | EEF cites high quality teaching as 1,2
undertake support and cover for | crucial in helping to improve progress
training in order to implement and attainment in all children,
particularly disadvantaged.
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Strategy activities. In particular
additional cover of ECTs

emotional (SEL) learning.

SEL approaches will be
embedded into routine
educational practices and
supported by professional
development and training for
staff.

associating childhood social and
emotional skills with improved
outcomes at school and in later life
(e.g., improved academic
performance, attitudes, behaviour and
relationships with peers):

EEF Social and Emotional Learning.

pdf(educationendowmentfoundation.or

g.uk)

Delegation of Pupil Premium EEF cites high quality teaching as 1,2
Lead role to another member of crucial in helping to improve progress
SLT and CPD opportunities with | and attainment in all children,
other school. Non contact time particularly disadvantaged.
for leader.
CPD and ensuring that TAs are Making Best Use of Teaching 3
well used to support learning Assistants | EEF
(educationendowmentfoundation.org.u
k)
Implementation of DFE validated | Phonics approaches have a strong 2
scheme for Phonics to secure evidence base that indicates a positive
stronger Phonic Teaching impact on the accuracy of word
reading particularly for disadvantaged
pupils:
Phonics | Toolkit Strand | Education
Endowment Foundation | EEF
Enhancement of our English and | EEF English 1,3
Maths teaching and curriculum Guidance reports | EEF (educationen-
planning in line with DfE and dowmentfoundation.org.uk)
EEF guidance. Maths quidance KS 1 and_ 2.pdf
Non contact time to embed in (publishing.service.gov.uk)
SChOO!' The EEF guidance is based on a
CPD time range of the best available evidence:
Improving Mathematics in Key Stages
2and 3
Development of our Curriculum Guidance reports | EEF 3
Plans in other subjects to (educationendowmentfoundation.org.u
provide a balanced curriculum K)
and ensure progress across all
areas
Improve the quality of social and | There is extensive evidence 4,5

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: £ 22,000



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf

Activity Evidence that supports this Challenge

approach number(s)
addressed

Additional phonics Targeted phonics interventions have | 1, 2

sessions targeted at been shown to be more effective

disadvantaged pupils | when delivered as regular sessions

who require further over a period up to 12 weeks:

phonics support. Phonics | Toolkit Strand | Education

Sessions take place Endowment Foundation | EEF

in the school day and

before/after school.

Engaging with the Tuition targeted at specific needs 1,23

National Tutoring Pro-
gramme to provide a
blend of tuition,
mentoring and
school-led tutoring for
pupils whose
education has been
most impacted by the
pandemic. A
significant proportion
of the pupils who
receive tutoring will
be disadvantaged,
including those who
are high attainers.

and knowledge gaps can be an ef-
fective method to support low attain-
ing pupils or those falling behind,
both one-to-one:

One to one tuition | EEF (educa-
tionendowmentfoundation.org.uk)
And in small groups:

Small group tuition | Toolkit Strand |
Education Endowment Foundation |
EEF

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 30,000

Activity Evidence that supports this approach | Challenge
number(s)
addressed

Whole staff training Both targeted interventions and 57

and focus on universal approaches can have positive

behaviour overall effects:

approaches with the | Behaviour interventions | EEF

aim of developing (educationendowmentfoundation.org.uk)

our school ethos and
improving behaviour
across school.

Embedding principles | The DfE guidance has been informed by | 5,6

of good practice set engagement with schools that have
out in the DfE’s significantly reduced levels of absence
advice. and persistent absence



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions

This will involve
training and release
time for staff to
develop and
implement new
procedures and
appointing
appropriate staff.
Employment of Child
and Family Support
worker

Working with parents
to support them in
supporting their
child’s learning

Working with Parents to Support
Children's Learning | EEF
(educationendowmentfoundation.org.uk)

5,7

Contingency fund for
acute issues.

Based on our experiences and those of
similar schools to ours, we have
identified a need to set a small amount
of funding aside to respond quickly to
needs that have not yet been identified.

Total budgeted cost: £ 92,000



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents




Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year

We have analysed the performance of our school’s disadvantaged pupils during the
2021/22 academic year using key stage 1 and 2 performance data, phonics check
results and our own internal assessments.

Schools are not required to publish their 2022 key stage 2 results as DfE is not
publishing this data. This is because statutory assessments returned for the first time
since 2019, without adaptations, after disruption caused by the pandemic. This is a
transitional arrangement for one year only, and DfE plans to publish key stage 2 school
performance data for 2023.

DfE has shared our school’s 2022 performance data with us, to help us better
understand the impact of the pandemic on our pupils and how this varies between
different groups of pupils. COVID-19 had a significant impact on the education system
and this disruption affected schools and pupils differently, and because of this, it is
more difficult to interpret why the results are as they are using the data alone.

To help us gauge the performance of our disadvantaged pupils we compared our
results to those for disadvantaged and non-disadvantaged pupils at a national and
regional level (although these comparisons are to be considered with caution given the
caveats stated above). We also looked at these comparisons using pre-pandemic
scores for 2019, in order to assess how the performance of our disadvantaged pupils
has changed during this period.

Our assessments show that Phonics screening attainment was still below our
expectations, which is why we have continued to invest in Little Wandle Letters and
Sounds Revised programme, Teachers and TAs have undertaken training and will
continue to do so throughout this academic year.

We have purchased Numberstacks, a maths intervention which will be used in the
Breakfast club/Booster groups. Spelling shed has also been purchased to enhance the
teaching of spelling.

We have purchased Numbots and Times table Rockstars to promote Maths across the
school. We have started Numbots and Timestable Rockstar cafes before school which
parents and their children attend.

Data from tests and assessments suggest that, despite some strong individual
performances, the attainment of the school’s disadvantaged pupils in 2021/22 was
below our expectations. We have currently set up a Breakfast and Booster club for KS1
disadvantaged pupils.

Absence among disadvantaged pupils was 3% higher than their peers in 2021/22. We
recognise this gap is still too large which is why raising the attendance of our
disadvantaged pupils but also our non-disadvantage is a focus of our current plan.
There is an action plan is place, procedures and protocols have been revised and the
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Child and Family Support worker and Office Manager are instrumental in auctioning the
plan to improve attendance and punctuality.

Our observations and assessments demonstrated that pupil behaviour and attitudes
improved last year, but challenges in relation to wellbeing and mental health remain
significantly higher than before the pandemic. The impact on disadvantaged pupils has

been particularly acute.

We have reviewed our strategy plan and made changes to how we intend to use some
of our budget this academic year, as set out in the Activity in This Academic Year
section above. The section below provides more details about the impact of our

strategy so far.

Desired Outcomes

Impact so far (Dec 2022)

Improved basic skills and
levels of English and Maths
from entry to Reception and to
the end of Reception Year

Assessments and Observations
indicate significantly improved
English and Maths among
disadvantaged pupils

Summer 2022 Daily interventions in continuous
provision and booster groups before school led to
good pupil outcomes.

Writing - 100% disadvantaged pupils made 6 or
more steps of progress. 40% Expected attainment

Comprehension - 90% disadvantaged pupils
made 6 or more steps of progress. 80% Expected
attainment.

Word Reading — 100% disadvantaged pupils
made 6 or more steps of progress. 60% Expected
attainment.

Number - 100% disadvantaged pupils made 6 or
more steps of progress.

Numerical Patterns - 100% disadvantaged pupils
made 6 or more steps of progress.

Maths — 60% Expected attainment

Improved Phonic Screening
attainment and Phonics
knowledge amongst
disadvantaged pupils

Year 1 and Year 2 Phonic
Screening results in 2024/2025 in
line with national average and
60% of disadvantaged meet the
standard

Year 1 Phonics:

¢ In Year 1 Phonics Screening, 58.3% of
disadvantaged pupils achieved the expected
standard ‘v’ 75% nationally (2022) and 71%
disadvantaged National (2019).

Year 2 Phonics:

¢ In Year 2 Phonic screening 40% of
disadvantaged pupils achieved the expected
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standard (Autumn/Summer screening) v 87%
nationally (2022)

e School Led Tutoring with Mrs Sharma created
opportunities for Disadvantaged pupils.

Improved Reading Writing and
Maths attainment and Progress
for disadvantaged pupils.

Disadvantaged pupils make
progress at least in line with their
peers (non-disadvantaged) and in
line with National average.

Pupil Progress - 6 steps or more

Subject | Disadvantaged Non-
pupils Disadvantaged
pupils
Reading 50% 52%
Writing 45% 58%
Maths 60% 63%
Attainment

The percentage of disadvantaged children who
achieved Expected or above at the end of the year
increased from Summer 20/21 to Summer 21/22 in

all year groups in Maths, Reading and Writing
apart from our current Y4 pupils in Reading.

To sustain improved wellbeing
for all pupils in our school and
particularly that of
disadvantaged pupils. To
increase participation in
extracurricular activities by
disadvantaged pupils

Student surveys and Wellbeing
Support Plans show improved
wellbeing. Increase in the
participation of extracurricular
Clubs amongst disadvantaged

pupils

Year | Name of Club | Number of Total
group disadvantaged | number
pupils who of pp
took part. children
in year
group
EYFS | Numberblocks | 2 10
KS1 | Lego Club 6 22
Board games | 6
Art and Crafts | 5
LJ Craft 5 20
Drama 5
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uJ Netball 1 20
Rounders 3

KS2 | Singing 8 40
Dance 2
Spanish 3

Questionnaires show that children enjoyed the club
they attended.

To achieve sustained
improvement in attitude to
learning particularly by
disadvantaged pupils.
Improvement in homework
completed and equipment in
school.

Significant increase in pupils
behaviour and attitude to their
learning evident from book
scrutinies, pupil conferences and
parent consultations.

Homework was still an issue especially among
Junior pupils.

This year we have brought in Numbots for EYFS
and KS1 pupils and Timestable Rockstars for KS2
pupils.

To promote a love of reading — Book Cafes and
‘Weekend book bags’

Our Pupils, who are not SEMH, behaviour has
improved. We invested in a Lunchtime Coach in
March 2021 which led to fewer incidences at
lunchtime.

Expectations and new consequences and
behaviour policy from May 2021.

To achieve sustained
improvement in attendance and
punctuality for all pupils
particularly disadvantaged.

Overall absence rate for all pupils
being no more than 5% and the
attendance gap between
advantaged and disadvantaged
reducing by at least 3%

Overall absence rate for all pupils - 91% which is >
than 5%

Disadvantaged pupils- 89%

Non disadvantaged pupils - 92%.

Attendance gap between disadvantaged pupils
and non-disadvantaged pupils = 3%

A new Child add Family support worker was
employed to deal with attendance — making phone
calls to parents whose children are absent,
checking up with them daily.

New Office manager who also targets attendance.
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